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By the term culture of learning we mean that much behaviour in language 

classroom is set within taken-for-granted frameworks of expectations, 

attitudes, values and beliefs about what constitutes good learning, about 

how to teach or learn, whether and how to ask questions, what textbooks are 

for, and how language teaching relates to broader issues of the nature and 

purpose of education (Cortazzi, y Jin, 1996: 169).  

Asian students normally took about two to three months to adjust to 

the new style of learning here. “It took about one to two months for me to 

get used to it. After a while you feel ok. So the first semester is rough” 

Another students said that he had been here for three months and he said 

he is “getting better, now. I know what the tutor required of the 

assignment”» (Wong, 2004:164).  
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[…] el libro no está diseñado para fomentar la competencia 

comunicativa del estudiante. De hecho, no existe a lo largo de las lecciones 

un apunte o ejercicio dirigido a la interacción significativa, donde el 

alumno exprese libremente significados no controlados gramaticalmente 

(Sánchez, 2008: 147). 

Este método en apariencia es deslumbrante, ya que los alumnos 

muestran avances considerables en tan sólo dos meses, pero analizado en 

profundidad pone de relieve un problema bastante grave: el alumno 

maneja una serie de oraciones, que serían el equivalente a los 3.500 

caracteres del chino, pero si el orden de esas oraciones se altera o 

procedemos a la sustitución de algunos términos por sus sinónimos, la 

confusión es total, el andamiaje se derrumba como si de un castillo de 

naipes se tratara (Fernández Calventos, 2006: 5). 
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It follows from the traditional Chinese epistemic model of teaching that a 

teacher is expected to be a virtuoso of learning (Cortazzi & Jin, 1996b; 

Paine,1990). To make sure that knowledge can be transmitted correctly and 

appropriately, the teacher must have already mastered a profound body of 

knowledge and have effective skills to impart his or her knowledge `in the 

most accessible way possible' (Brick, 1991: 155). Thus a good teacher is one 

who knows what is useful and important to the students, has an intimate 

knowledge of the students' level, carefully prepares lessons, has all the 

correct answers at all times, and dissects, presents and explains knowledge 

in a masterly manner to ensure ease of learning by the students. It is a 

common belief that a teacher must assume a directive role, having the sole 

prerogative in deciding what to teach and exerting complete control over the 

class all the time (Tang & Absalom, 1998). This is to make class events fully 

predictable, guarantee the smooth delivery of carefully planned contents (Hu, 

2002: 99). 
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It is undoubtedly true that students in CHC systems (Confucius Heritage-

Cultures) use repetition as part of their learning strategies a good deal more 

than Westerners do. But the reason for this is less clear. Is it because of 

cultural factors, as suggested in Chapter 2? Is it because of perceived task 

demands, for example of assessment (Chapter 9), or those of coping with a 

second language (Chapter 8)? (Biggs, y Watkins, 2006: 270). 

Of course, if students have studied in a quiet environment for a relatively 

long time, the tendency to remain reticent and passive will be greater. This is 

why some Asian students studying in Western universities are likely to give 

the impression of being reticent and passive because in the West, class 

discussion and interaction are taken for granted. However, these approaches 

may be new and even strange to Asian students. They may not see any point 

in taking part in discussions at all. Even if they do see the point and have a 

strong desire to participate, they may not be ready yet, partly because they 

are not used to the new teaching style and partly because they are unsure 

about the Western style discourse conventions such as the rules of turn-

taking and the use of non-verbal language (Cheng, 2000: 443). 
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